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ABSTRACT

Social media is one of the most important sourédeommunication in this technological age which ldea the
people to share their views and thoughts with offiends, relatives, colleagues, class fellows, taathers without any
problem of distance. Therefore, purpose of thidytuas to highlight the role of social media, anddmpare the views of
male and female English as foreign language (EE&ajrlers regarding the use of various social memlieces in English
language learning proficiency at university levEhe data for this descriptive study was collecteugh self-made
guestionnaire. The participants of this study weme hundred (100) university level English leasngg0 male and 50
female). The result of this study showed that dauiedia sources have a positive effect on Engksinrers at university
level because social motivate the English languagmers and arouse their interest towards Endgisguage learning

proficiency at university level.
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INTRODUCTION

Social media are computer mediated tool that ajp@aple to create, share or exchange informati@gsidand
pictures/videos with other friends or relatives.ci@b media plays an important role in this preseompetitive and
technological era. There are various tools of Sddiedia which are commonly used among the univeigivel mature
learners like Facebook, WhatsApp, Twitter, and Euhlk etc. It is clear from the results of previoasearch studies and
practical observations of various active usersaifdbook, WhatsApp and other tools of social mddia it has a positive
effect on the English language learning proficieatyniversity level. Most of the young studentsiaiversity level use
various social media tool for social interactiompplarity, social relations, and English languagaerhing purposes.
Different research studies in advance countriee hdearly highlighted the importance of Social Mediources like
(Facebook, Twitter, Flicker, LinkedIn, WhatsApp,daSkype). Social Media plays a pivotal role notyoim one single
skill or competency of English language but playgeat role in the four basic skills of language Listening, Speaking,
Reading, and Writing and also develops the vocapwad grammar competency of English language vers proper
way.The most important aspect of social media ssuin English language learning is that it makes ERL learners
autonomous to do the practice of listening, speakieading, and writing at home, in guesthousercaa or in a shop

without any difficulty.

It is a fact that integration of technology, usevafious online social media sources i.e. (Facepdwoktter,

Flicker, LinkedIn, WhatsApp and Skype) and thinkiofginnovative teaching methods and learning apgres in recent
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years stimulated educators to teach in a much ej@yable, motivating and practical learning enviment. It is due to
this fact learners’ interest is limited to thoseedtions which are accessible for them withoutroech hard working and
struggle like before to read different text bookdibraries. Now days the old traditional paperdzhmethods of teaching
learning process have shifted to electronic andtadigechnology to a greater extent. The energietizners want to
enhance meaningful learning while using new stiategnd then relate it their real lives experierfoesexample various
social media sources like Facebook, Twitter, FlickénkedIn, WhatsApp, and Skype because it feati#is Collaboration,
team work, peer assessment and provide practiz@loeament of sharing information with their clasdiéws and friends
in the easiest possible way (Williams, 1992)

Those students who are using Social Media and Ht@axe access to it then they may share subjectecklat
information to each other easily and they can getlback from their class-fellows and especiallynftbose teachers who
use social media sources like Facebook. It is bigistudents centered approach and beneficighiem because they can
use their own knowledge, get new knowledge, gétitiion to express their own ideas without anitegion with their
connected instructors and teachers (Meenus&Qué&starks, 2006).

According to (Van Looy&Goegebeur&Vrijsen, 2000) thasic idea is that students must learn to refiactheir
functioning so that after they have completed tharse they may be able to continue working on tbein development
in a conscious manner, but this is possible onlgugh the proper use of new technology and usenbws social media
sources to get new fresh information form the aumding and the world and improve your hidden cdfiags according
to the changing era. Another important benefitafial media is that it provides the EFL learnerésgulated learning
environment, and makes the learners able to sé$ fmatheir leaning and then attempt to regulatenitor, and control
their cognition, motivation and behavior as guidatl constrained by their goals and the contexteatufes in the
environment”(Pintrich, 1999, p. 453). According (alexioua&Fotini, 2010, p. 3050) in fact the highelf-regulated
learners approach the learning tasks in a “mindfd confident manner, set goals provocatively, @ekelop a plan for
attaining those goals”

Those learners who use various social media sofiocdsnglish language learning draw up a perstaeaining
plan (PLP) containing a series of activities ananpetencies presented in various social media ssulta can be
practiced; in addition, those students using ondioeial media encounter competencies not havireg fbally mastered,
and due to strengths/weaknesses analysis befatengtathey acknowledge that the competencies ameckrequire

further practice and that working on these compeé=snis a worthwhile activity(Irfan et al, 2013)

Similarly, learners can see their progress bettardmparing their works with their peers and thevius works,
for instance, previous writing tasks they postedhigir portfolios as a result they learn how toleate and assess their
work and enjoy self-assessment. Kavaliauskiene4Rafjues that through self-assessment, learneengapportunity to
think of their own progress and find ways to chamaglapt or improve, so especially the successfulestis regularly
engage in self-assessment in the process of thainihg. According to Oscarsson (1989) self- agsest promotes
learning; also it gives learners training in evélua which has beneficial consequences for langlegeing. Awareness
rising for both learner and instructor is greatphtd facilitate learning. Through self-assessméntents may look at
course content more carefully, and develop evaleattitudes toward what and how they learn. Seteasment is highly
motivating with regard to goal-orientation. Leammeain knowledge of learning goals through reftactiFurthermore, the

involvement of learners in the assessment proessdts in the learner’s broader perspective withinarea of assessment,
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also students take part in their own evaluatiompiacticing self-assessment. Finally, self-assessmeagy have long-term

benefits, as one of the main aspects of autonoangsiage learning.

The other important aspect of social media ushasit encourage EFL learners to play various gaacesrding
to (Thiagarajan, 1999; Wright, Betteridge, &Buckt®3005) games add interest to what students mightfind very
interesting. Sustaining interest can mean sustgiaffort. The emotions aroused when playing gandesvariety to the
sometimes dry, serious process of language ingiru¢{Bransford, Brown, & Cocking, 2000). The vayi@nd intensity
that games offer may lower anxiety (Richard-Ama@88).Games can involve all the basic languagésski., listening,
speaking, reading, and writing, and a number dfssére often involved in the same game (Lee, 198@Nny games can
be played in small groups, thereby providing a eefan students to develop their skills in workinghaothers, such as the
skill of disagreeing politely and the skill of asgifor help (Jacobs & Kline Liu, 1996).The teamexgmf many games can
encourage cooperation and build team spirit (Er&i¥)0). Although many games involve competitions tls not
necessarily the case (Orlick, 2006). As many gaca@sbe played outside of class, they provide a mé&amstudents to

use the language outside of class time (Ellis, 2005

According to (Linse, 2006) “Language ability of iears will be improved overall by vocabulary impeovent”
now the light of the above mentioned statementadooedia is one of the most important way of impmgwocabulary of
English language and learners can read differgg tgxts available on Facebook, fresh and newnmdtion about the
world on Twitter and also the reviews of varioupaements of people about different issues, and [E&tners can learn a
large number of new words and phrases without gtoniiorary or read different text books. So itsisongly supported
that learning the exact vocabulary can be consitlarere important than learning part of grammarhaskasic need for
learning a language. Vocabulary games bring realdamntext into the classroom, and enhance stgtasé of English in

a flexible, communicative way (Huyen and Nga, 2003)
Objectives of the Study
The major objectives of the study were:
« To identify different Social Media sources whichlEIEarners use at university level in Khyber Pakktuva.

 To compare the views of male and female EFL learmegarding the use of different social media semrat

university level.

 To find out the impact of utilization regarding feifent social media sources on EFL learners’ laggua

proficiency at university level.
Hypothesis of the Study
Hypothesis of this study were:
e EFL learners do not use any source of social metdisiversity level in Khyber Pakhtunkhwa.

e There is no significant difference between the @@fymale and female EFL learners regarding theofisarious

social media sources at university level.

» There is no impact of utilization regarding sociaédia sources on EFL learners’ language proficieacy

university level.
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Research Methodology

The main purpose of this study was to find out @ilse of various social media sources for Englistylage
learning, and to highlight the views of male anch&e EFL learners about the importance of varicase® Media sources
for English language learning at university leviderefore, the researcher randomly selected 1@@sts (50 male and 50
female) of different age level i.e. 18 to 21 ye&2 to 25 years, 26 years and above as a respsnidem university of
Science & Technology Bannu according to John C(r®84) formula. The researcher mentioned only tlsosgces/ tools
of Social Media which are mostly used by universityel young learners through computer or Cell ghoe. Facebook,
Twitter, Skype, WhatsApp, Flicker, and LinkedIn.narly, for collection of data the researcher usslf-made
guestionnaire and collected data directly from nsdlelents and from the female respondent the msmadiscussed the
guestionnaire with concerned teacher’s and toldhtkiee importance of this research study and thesuth the help of
their teachers the researcher collected data femmale respondents also. Five percent of data wiescteml from those
respondents who were not present at university usecaf their research work or other domestic a@iviand then the
researcher collected data from those respondent@tyand through e-mail, and then the collected das analyzed and

tabulated. For analysis of data the researcher sisgule percentage and Mean.

W Agree
600 -
W Percentage
i —— — —
400 —r' " Percentage? Mean
200 - —_— ) " Mean Disagree
/ W Percentage2
0 - ' Agree
r B Mean2

Male
Female

Table 1: Gender Wise Comparison of Opinions of Regmdents Regarding the Use of Social Media for Engln
Language Learning

No | Respondents| Agree | Percentage | Mean | Disagree | Percentage | Mean
1 Male 415 83% 41.5 85 17% 8.5
2 Female 364 72.8% 36.4 126 25.2 12/6

Table 1 describes the findings of the variable genffom this table it can be seen that Male sttgleonsider
Social Media sources more beneficial as compardéetoale learners. The total responses collected ftioen male
respondents were 500, those who agreed that w8awal Media sources for English language learmirge 415 out of
500 percentage 83% and mean 41.5 and those respomde disagreed were 85 out of 500 percentage di7dtmean 8.
5. Similarly, 500 responses collected from femakgpondents, and those who agreed that we usel $tailia Sources
were 364 out of 500 percentage 72. 8% mean 36.4ttwwk learners who disagreed that we do not us@lSdedia
sources for English language learning were 1266600 percentage 25.2 and mean 12. 6. It meahsnidle learners use

various Social Media sources for English languagerling as compare to female.
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150 - uNil
| Minimum
100 j ~ Very High Value
 High Value Medium
50 + ~ Medium .
‘ " Minimum High Value
0+ )

Male

Female

u Very High Value

75

Table 2: Gender Wise Comparison of Views of Respoedts Regarding the Role of Social Media for English
Language Learning

5 point Scale Male Responses| Percentage | Mean | Female Responseg Percentage | Mean
Nil 33 11% 55 39 13% 6.5
Minimum 53 17.66% 8.8 61 20.33% 10.16
Medium 47 15.66% 7.83 44 14.66% 7.38
High Value 147 49% 245 131 43.66% 21.83
Very High Value 20 6.66% 3.3 15 5% 2.5
Total 300 300

Table 2 clearly indicates the role of Social MettigEnglish language learning at university leveho$e male
respondents who say that social media has no mokenglish language learning at university level ev88 out of 300
percentage 11% mean 5.5. Those learners who skgdtial media role is minimum were 53 out 300 patage 17.66%
mean 8.8, Medium 47 out of 300 percentage 15.66%nrie83, High value 147 out of 300 percentage 43am24.5 and
similarly those learner who agreed that Social Mestiurces have a very high value in English languegrning were 20
out 300 percentage 6.66% mean 3.3. Similarly, tfesale respondents who said that Social Medianba®le in English
language learning were 39 out of 300 percentage h&%n 6.5, and those who said that Social Med&isominimum in
English language learning were 61 out of 300 peeagen 21.33 mean 10.16, those who said that Socélidrole |
medium in English language learning were 44 out péfcentage 14.66% mean 7.33, and those who saidStcial
Media has a high value in English language learmirge 131 out of 300 percentage 43.66% mean 2h83tose who
said Social Media has a very high value in Endlistguage learning were 15 out of 300 percentageng¥n 2.5.

i

14

E

g . ® Never

g ] Beteen 1 and 6 times a month

i Between 7 and 12 times a week

Between 2 and 4 times a day

;}-Q‘{\\ ® More than once a week

Table 3: Views of Male Respondents about the Use §bcial Media Sources in the Following Skills and
Competences of English Language Learning
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7 4

¢ v v T ¢ < I T IR

PR ¥ lgesd ¥ gz ¥ ze<| ¥ |5F ¥
258§ 5l £ |$=3% g | ¢ S |i=c| 5 (5B 2 |3
No Ghyt ;| § 528 § |ESE| E |EEa E |vs| E |2
G%3F %l 5 E-F% 5 |d7F| 5 |degl 5|88 5 |T

=23 & A E & gl ~ |2 E A
1 | Listening Skills 3| 6% 10 20% 12 24% 11 | 22% | 14 | 28% | 30
ii | Speaking Skills 1 2% 9 18% 14 28% 17 1 34% | 9 | 18% [ 30
i1 | Reading Skills 2| 4% 11 22% 14 28% 16 | 32% | 7 | 14% [ 30
iv | Writing Skills 4| 3% 7 14% 15 30% 14 | 28% | 10 | 20% [ 30
v | VocabularyBuilding | 1| 2% 10 20% 17 34% 19 | 38% | 3 | 6% [0
vi | Grammar Competency | 7| 14% 8 16% 13 26% 15 [ 30% | 7 | 14% | 50

Table 3: The table 3 shows the views of male redpois about the use of Social Media sources fonileg the
four basic skills like (Listening, Speaking, Wriginand Reading) of English language and similarbgabulary building
and Grammar competency of English language. Regmisdvho do not use Social Media for learning tstehing skills
of English language were 3 out of 50 percentagee§pondents who use Social Media sources for Hndgisguage
learning between 1 and 6 times a month were 10000 percentage 20%, those who use Social Mediaces for
English language learning between 7 and 12 timeseak were 12 out of 50 percentage 24%, those whdetveen 2 and
4 times a day were 11 out of 55 percentage 22% sanithrly, those English learners who use SocialdM sources for
English language learning more than once a weelk Wwérout of 50 percentage 28%. Speaking Skillss¢hsho do not
use for learning speaking skills was 1 out of 5fcestage 2%, between 1 and 6 times a month werg SGpercentage
18%, between 7 and 12 times a week were 14 oub gfebcentage 28%, between 2 and 4 times a day Iveoait of 50
percentage 34%, more than once a week were 9 opers@ntage 18%. Reading Skills, those who do seftfer learning
reading skills were 2 out of 50 percentage 4%, betwl and 6 times a month were 11 out 50 perce22¥e between 7
and 12 times a week were 14 out of 50 percentafe P&tween 2 and 4 times a day were 16 out of B€eptage 32%,
more than once a week were 7 out 50 percentage WAing Skills, those who do not use for learnimgting skills were
4 out of 50 percentage 8%, between 1 and 6 timmesrgh were 7 out 50 percentage 14%, between 7 2tigngs a week
were 15 out of 50 percentage 30%, between 2 aide$ ta day were 14 out of 50 percentage 28%, rharednce a week
were 10 out 50 percentage 20%. Vocabulary Buildihgse who do not use Social Media sources fortwaeay building
was 1 out of 50 percentage 2%, between 1 and & tammonth were 10 out 50 percentage 20%, betweal 12 times a
week were 17 out of 50 percentage 34%, betweern 2 dimes a day were 19 out of 50 percentage 3884¢ than once a
week were 3 out 50 percentage 6%. Grammar Competéimase who do not use Social Media sources famgnar
competency were 7 out of 50 percentage 14%, betwesnd 6 times a month were 8 out 50 percentage bé¥veen 7
and 12 times a week were 13 out of 50 percentafe Pétween 2 and 4 times a day were 15 out of 5€eptage 30%,

more than once a week were 7 out 50 percentage 14%.
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Table 4: Views of Female Respondents about the UskSocial Media Sources in the Following Skills and
Competences of English Language Learning
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1 | Listening Skills 41 8% 8 16% 6 12% 10 20% | 22 | 44% | SO
i1 | Speaking Skills 6| 12% 10 20% 4 8% 12 24% | 18 | 36% | S0
iii | Reading Skills 3| 6% 7 14% 15 30% 10 20% | 15 | 30% | S0
iv | Writing Skills 51 10% 5 10% 7 14% 14 28% | 19 | 38% | SO
v | VocabularyBuilding 4| 8% 6 12% 10 | 20% 14 28% | 16 | 32% | S0
vi | Grammar Competency | 8 | 16% 7 14% [ 10 | 20% 12 24% | 13 | 26% | S0

Table 4: The table 4 shows the views of femaleardpnts about the use of Social Media sourceg&rning the
four basic skills like (Listening, Speaking, Wriginand Reading) of English language and similarbgabulary building
and Grammar competency of English language. Regmisdvho do not use Social Media for learning tstenhing skills
of English language were 4 out of 50 percentagee§pondents who use Social Media sources for Bndgisguage
learning between 1 and 6 times a month were 8 obd @ercentage 16%, those who use Social Mediecesdor English
language learning between 7 and 12 times a week veut of 50 percentage 12%, those who use bet%aed 4 times a
day were 10 out of 55 percentage 20%, and simjlahlyse English learners who use Social Media ssufer English
language learning more than once a week were 2afd@Q percentage 44%. Speaking Skills, those whaat use Social
Media sources for learning speaking skills wereubaf 50 percentage 12%, between 1 and 6 timesrahmweere 10 out
50 percentage 20%, between 7 and 12 times a werk4neut of 50 percentage 8%, between 2 and 4 tanukss/ were 12
out of 50 percentage 24%, more than once a wee& ®®iout 50 percentage 36%. Reading Skills, thds do not use
for learning reading skills were 3 out of 50 petege 6%, between 1 and 6 times a month were 7®peEkentage 14%,
between 7 and 12 times a week were 15 out of 50eptage 30%, between 2 and 4 times a day were tLOfd0
percentage 20%, more than once a week were 10guergentage 30%. Writing Skills, those who douss for learning
writing skills were 5 out of 50 percentage 10%westn 1 and 6 times a month were 5 out 50 percendtdye between 7
and 12 times a week were 7 out of 50 percentage bétveen 2 and 4 times a day were 14 out of 50epéage 28%,
more than once a week were 19 out 50 percentage 28éstbulary Building: those who do not use SoMealdia sources
for vocabulary building were 4 out of 50 percent&ge, between 1 and 6 times a month were 6 out 5eptage 12%,

between 7 and 12 times a week were 10 out of 56eptage 20%, between 2 and 4 times a day were tLéfd0
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percentage 28%, more than once a week were 160opefcentage 32%. Grammar Competency: those whmtase
Social Media sources for grammar competency werat&f 50 percentage 16%, between 1 and 6 timesrdghtwere 7
out 50 percentage 14%, between 7 and 12 times k wee= 10 out of 50 percentage 20%, between 2 anues a day
were 12 out of 50 percentage 24%, more than omese& were 13out 50 percentage 26%.

35

30
25 | H Facebook
90 -  Twitter
15 - WhatsApp
10 1 LinkedIn
> | Flicker

m Skype

Listening Speaking ReadingSkills Writing Skills Vocabulary ~ Grammar
Skills Skills Building  competency

Table 5: Views of Male Respondents Regarding the Roof Social Media in Learning of English Languagekills
and Competences
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i | ListeningSkills | 28 | 56% | 5 | 10% | 7 | 14% | 2| 4% | 1 | 2% | 7 | 14% | 50
ii | SpeakingSkills | 29 | 58% | 2 | 4% | 6| 12% | 3 | 6% | 2| 4% | 8 | 16% | 50
i | Reading Skills | 18 | 36% | 20 | 40% | 3 | 6% | 5 | 10% | 3 | 6% | 1| 2% | 50
iv | WritingSkills | 17 | 34% | 21 | 42% | 5 | 10% | 3 | 6% | 3 | 6% | 2 | 4% | 50
v ggflztl’;‘lgm 18 | 36% | 16 | 32% | 5 | 10% | 4 | 8% | 6| 12% | 1 | 2% | 50
vi Sza‘m‘p“entzm 21| 42% |12 | 24% | 5| 10% | 3| 6% | 7| 14% | 2 | 4% | S0

Table 5: this table highlights the views and opisiaf Male respondents about the role of variousabdledia
sources in English language skills and competentistening Skills: responses received from resjeomsl about the role
of Facebook in developing listening skills of Esglilanguage were 28 out of 50 percentage 56%, @mbttout of 50
percentage 10%, WhatsApp 7 out of 50 percentage 14%kedin 2 out of 50 percentage 4%, Flicker 1 ofi 50
percentage 2%, Skype 7 out of 50 percentage 1p&akig Skills: responses received from respondsrdst the role of
Facebook in developing speaking skills of Engliahguage were 29 out of 50 percentage 58%, Twitteut2of 50
percentage 4%, WhatsApp 6 out of 50 percentage 12%kedIn 3 out of 50 percentage 6%, Flicker 2 ofit50
percentage 4%, Skype 8 out of 50 percentage 1&#diRg Skills: responses received from respondsst the role of
Facebook in developing reading skills of Englishgaage were 18 out of 50 percentage 36%, Twitteo@0of 50
percentage 40%, WhatsApp 3 out of 50 percentage Ll68kedIn 5 out of 50 percentage 10%, Flicker 3 o@it50
percentage 6%, Skype 1 out of 50 percentage 2%ing/iskills: responses received from respondentsiathe role of
Facebook in developing listening skills of Englisimguage were 17 out of 50 percentage 34%, Twafieout of 50
percentage 42%, WhatsApp 5 out of 50 percentage 1Q%kedin 3 out of 50 percentage 6%, Flicker 3 ofi 50
percentage 6%, Skype 2 out of 50 percentage 4%alMdary Building: responses received from respoteabout the
role of Facebook in vocabulary building of Englisinguage were 18 out of 50 percentage 36%, Twitteout of 50
percentage 32%, WhatsApp 5 out of 50 percentage 10%kedIn 4 out of 50 percentage 8%, Flicker & ofi 50
percentage 12%, Skype 1 out of 50 percentage 2&n@ar Competency: responses received from resptmdieaut the
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role of Facebook in developing grammar competerfidyrglish language were 21 out of 50 percentage,4R/ttter 12
out of 50 percentage 24%, WhatsApp 5 out of 50g@eage 10% , LinkedIn 3 out of 50 percentage 6%6ké&t 7 out of
50 percentage 14%, Skype 2 out of 50 percentage 4%

30

25
m Facebook
20 -
m Twitter
15 -
WhatsApp
10 7 LinkedIn
> W Flicker
04 m Skype
Listening Speaking ReadingSkills WritingSkills Vocabulary ~ Grammar
Skills Skills Building  competency

Table 6: Views of Female Respondents Regarding tfiole of Social Media in Learning of English Languag Skills
and Competences

z @ @ @ @ @ @
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i | ListeningSkills | 25 | 50% | 7 | 14% | 8 | 16% | 2 | 4% | 2| 4% | 6 | 12% | 50
ii | SpeakingSkills | 26 | 52% | 3 | 6% | 5| 10% | 4 | 8% | 3| 6% | 9 | 18% | 50
ili | Reading Skills | 21 | 42% | 15 | 30% | 5 | 10% | 4 | 8% | 2| 4% | 3 | 6% | 50
iv | Writing Skills | 15 | 30% | 19 | 38% | 2 | 4% | 1| 2% | 9| 18% | 4 | 8% | 50
v ;333?;’;”" 19 | 38% | 16 | 329% | 4| 8% | 2| 4% | 4| 8% | 5 | 10% | 50
vi ggmmlp“e“tim 13 | 26% | 17 | 34% | 3| 6% | 5| 10% | 9| 18% | 3 | 6% | 50

Table 6: this table highlights the views and opisi@f female respondents about the role of varf@nal Media
sources in English language skills and competentistening Skills: responses received from resjeonsl about the role
of Facebook in developing listening skills of Esglilanguage were 21 out of 50 percentage 42%, 8mwittout of 50
percentage 14%, WhatsApp 8 out of 50 percentage 16&%kedIn 2 out of 50 percentage 4%, Flicker 2 ofi 50
percentage 4%, Skype 6 out of 50 percentage 18p&aking Skills: responses received from resposdamut the role
of Facebook in developing speaking skills of Ernglianguage were 26 out of 50 percentage 56%, Twatteut of 50
percentage 6%, WhatsApp 5 out of 50 percentage 1Q%kedIn 4 out of 50 percentage 8%, Flicker 3 ofit50
percentage 6%, Skype 9 out of 50 percentage 1&#diRg Skills: responses received from respondsrdst the role of
Facebook in developing reading skills of Englishgaage were 21 out of 50 percentage 42%, Twitteoudsof 50
percentage 30%, WhatsApp 5 out of 50 percentage, 108kedin 4 out of 50 percentage 8%, Flicker 2 ofit50
percentage 4%, Skype 3 out of 50 percentage 6%ing/iskills: responses received from respondentsiathe role of
Facebook in developing listening skills of Englisinguage were 15 out of 50 percentage 30%, Twitfeout of 50
percentage 38%, WhatsApp 2 out of 50 percentage, 4% kedIin 1 out of 50 percentage 2%, Flicker 9 ofit50
percentage 18%, Skype 4 out of 50 percentage &alulary Building: responses received from respatslabout the
role of Facebook in vocabulary building of Englistnguage were 19 out of 50 percentage 38%, Twitteout of 50
percentage 32%, WhatsApp 4 out of 50 percentage, 8¥kedin 2 out of 50 percentage 4%, Flicker 4 ofit50
percentage 8%, Skype 5 out of 50 percentage 108m@ar Competency: responses received from resptmdeout the
role of Facebook in developing grammar competeridyrmlish language were 13 out of 50 percentage, ZBitter 17
out of 50 percentage 34%, WhatsApp 3 out of 50gr@ege 6% , LinkedIn 5 out of 50 percentage 10%6k&t 9 out of
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50 percentage 18%, Skype 3 out of 50 percentage 6%

2500

2000 N Agree

1500  Strongly Agree

1000 1 Undecided

500 Disagree
0 - I B Strongly Disagree
EFLlearners (Male)

Agree 2291 62.76% 31.34
Strongly Agree 371 10.16% 5.08
Undecided 276 7.56% 3.78
Disagree 462 12.65% 6.32
Strongly Disagree 250 6.84% 3.42

Table 7 clearly indicates the views of male respgotsl about the effect of Social Media sources iglign
language learning at university level. Total numbgresponses received from male respondents w&s8, 3hose who
agreed that Social Media has a positive effect Bh EEarners English learning proficiency at univgréevel were 2291
out of 3950 percentage 62.76% mean 31.38, Stramlye responses were 371 out of 3650 percentayé fan 5.08,
Undecided responses were 276 out of 3650 percema@® mean 3.78, Disagree responses were 462 fda650
percentage 12.65% mean 6.32, and similarly, styodigagree responses were 250 out of 3650 peigeré884 mean
3.42.

2500

2000 B Agree

1500 u Strongly Agree

1000 u Undecided

500 Disagree
0- - B Strongly Disagree
EFLlearners (Female)

Agree 2220 60.82% 30.41
Strongly Agree 454 12.43% 6.21
Undecided 285 7.80% 3.90
Disagree 455 12.46% 6.23
Strongly Disagree 336 6.46% 3.23

Table 7 clearly indicates the views of female resjmmts about the effect of Social Media sourceEriglish
language learning at university level. Total numbkresponses received from female respondents alece3650, total

responses about the positive effect of Social Mediaces in English language learning were 222@b8650 percentage
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60.82% Mean 30.41, strongly agree responses wetedbof 3650 percentage 12.43% and Mean 6.21, totdecided
responses were 285 out of 3650 percentage 7.80%Merath 3.90, total disagree responses were 455 3690
percentage 12.46% Mean 6.23, total strongly digagrsponses were 336 out of 3650 percentage 6.48%lean 3.23.

Major Findings of the Study
» Social Media is an important tool for learning afdtish as a foreign language.

* The knowledge about the correct use of Social Meuiarces for English language learning enhances the

understanding of the English learners.

» Social Media enables the EFL learners to discusssiuare their views with their class fellows anérfds in

English.

* The result of the study showed that use of Sociedlisl helps in supplementing the attention levahefstudents

while increasing their understanding and intellattapacity.

» Benefits of using Social Media sources for Engleahguage learning was found convincing from theoeses
collected from the respondents who endorsed thefiogd effect of using Social Media sources ondstuis

learning achievements.

e The result of the study showed that Male studergsuaing Social Media sources more than femalaégarat

university level in university of science & Techagy Bannu.

e The result of the study clearly indicates that Sbbdedia provide practical environment of Englisimguage

learning to EFL learners.

* The result of the study showed that Social Medipsh® enhance the four basic skills of Englishglaage i.e.
Listening, Speaking, Reading, Writing and Similatfocabulary building and Grammar competency of EFL

learners.
RECOMMENDATIONS

The study reported that Social Media has a positia constructive effect on EFL learners Englistglaage learning

proficiency, therefore, the following recommendatanay be suggested:

« Appropriate use of Social Media sources is a sHiltrefore, English language learners may be taimaise of
Social Media sources so, that they may get posbifhefits from various means of Social media feirtEnglish

language learning proficiency.

* Teachers may be encouraged to make the students atvaut the positive use of various Social Mediarses

for English language learning purposes.

e Curriculum planners and policy makers may realiweiimportance and effectiveness of Social Mediacgsuand
can make it a part of the EFL learners educatiogmams so that EFL learners are trained in properofi Social

Media sources for English language learning.

e Special opportunities may be provide to EFL leagnerorder to use various sources of Social Metlimaversity

for English language learning.
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e This research article has opened new horizon foerotesearchers to study the importance and usocofl
Media sources on the same lines in other subjdataracula taught at different levels of educatimd find out

the effects of use of Social Media sources on stisdearning and their motivation for learning.
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